'Gifted and talented children are those who have one or more abilities developed to a level significantly ahead of their year group (or with the potential to develop these abilities).' 'In England the term 'gifted' refers to those pupils who are capable of excelling in academic subjects such as English or History. 'Talented' refers to those pupils who may excel in areas requiring visio-spatial skills or practical abilities, such as in games and PE, drama, or art.'
the development of my talents as an educator, in relation to creating an enriching learning 'space' that responds and helps to develop the talents of my pupils as they produce their own gifts. Rayner (2009, p.8) explores 'space' we create and discusses inclusionality, the flow form of dynamic inclusion, a fluid continuum within a co-creative energy flow. My intention through this essay is to contribute to the professional knowledge-base of education by exploring my relational and responsive talents as an educator (which form my ontological values) and the educational relationships I have with my pupils. The voice of my pupils will also form part of this exploration helping to examine and demonstrate my educational influence in the pupils development and understanding of their own gifts and talents as 'knowledge creators' and 'proactive learners'.
Introduction
(www.standards.dfes.gov.uk/giftedandtalented/identification/gandt/)  I read the government statement above with a sad heart and determination that opportunities in my school will be open and encouraging for all learners. Can we identify and label children who are only aged 4 -11 years of age, children who are just beginning to explore the world around them and themselves, as gifted and talented?
 Should we then as teachers, educators of future generations enable and offer opportunities in a narrow spectrum for these few children.
 Do we believe that all children are a gift from God in themselves, all with differing gifts and talents that as educators it is our responsibility to help them to discover and explore?
 Can I identify 10% of children in my school and label them at this point in time as gifted and talented?
 What then do I label the other children as? Through 'gifted potential' is Freeman presenting the Eastern view that all children have gifts and talents they should have opportunities to explore and develop as Thompson (1998) also explores or that all children have the potential to be 'gifted' with the right stimulating environment?
One of the issues facing schools of whether all children are gifted or whether all children have gifts is difficult to separate the subtle meanings. Is this the same argument or can it mean completely different things?
The words 'gift' and 'gifted' have different levels of meaning. Thompson (1998) argues that 'gift' is a term that we use to describe people's best qualities; whereas, 'giftedness' is a technical, professional term that educators use to describe really smart children who require differentiated educations. He defines 'social gifts' and 'educational gifts' as requiring different understanding and responses from the educational establishment. The gift of kindness for example, is a gift to be wished for but is in the social sense and not an educational gift. I am drawn to his understandings and the separation that all children have gifts and talents, but all children are not necessarily gifted.
Renzulli (1991) explores supporting gifted children and the risks we run in the future if these children are not identified and supported.
'lose our quest for excellence in the current move to guarantee equity will undoubtedly result in a disappointing, if not disastrous, education for our most potentially able children.' (J. Renzulli, 1991) The arguments surrounding the use of gifted and talented related to children in education and whether we can catagorise young children has taken on a new perspective as I explore the same writings and research with the new explanation from Freeman, differentiating our view of gifted and having gifts. This gradual change in perspective can be seen through the writing of Barry Hymer, the change from identifying and how we successfully manage the education of gifted and talented pupils to his more recent work, emphasising the need for enabling and creating space for children to explore and create their gifts and talents. The creation of this space and understanding of the relational gifts we have to offer each other and our diversity creates the spark of ideas and the co-creational learning, wisdom and knowledge.
' What we might deem, in a perfectionist framework, to be a flaw in human nature, our vulnerability and proneness to error, is actually vital. It is the source of our creative spirit' (Rayner,2008,p.3) This I found by chance on web site of quotes but it emphasises my belief in the necessity of not catagorising and creating expectations for children to live up to.
'Only as high as I can reach can I grow, only as far as I seek can I go, only as deep as I look can I see, only as much as I dream can I be.' (Ravn, Karen. 1999)
Creating opportunities for exploration into how the children believed they thought, learned, remembered and created ideas was a fascinating process and enabled the understanding that sometimes there is no right or wrong answer, we can speculate and learn together. After several months exploring learning together I asked again how we learn and was interested in how perspectives had changed because the children had experienced different approaches and had been encouraged to lead sessions for us and other classes. It was scary at times, the feeling of stepping into the unknown, having sessions unplanned in the traditional sense and allowing questions and plans by the children to develop. Often a child would ask a thought provoking question or suggest an activity they felt would deepened the classes understanding of themselves and their values.
Bassey (1992) states creating education through research is slow and time-consuming and most of the time we cannot afford to do it. But nevertheless, it is the most potent way forward. He highlights the 'slavish' repetition following historic models of education, but he recognises the power of research to create worthwhile education. We also generated vocabulary that we felt describes that space we create and use, deep learning: Please see Appendix One.
The children explored the meaning for them of 'deep learning' the place where they collect ideas and save them. The place where ideas take on new meanings and value to them as they grow and the reflections change. During a discussion with child 'A' at lunch time he explained how he missed thinking about learning in his new class. The conversation came around to a discussion we had shared a year before when he was challenging Belle Wallace's learning theory using the TASC Wheel (Wallace et al, 2004) This child had read and found out about an educational learning theory written by an adult and had the confidence through his own growth as a learner to challenge it. To believe in his own ideas, and ability to create knowledge and challenge the perspective of an adult. This for me was a reflection of the time and space for learning I had created, something different and valued as a space for co-creation of knowledge and wisdom, for exploring understandings in a safe, creative and challenging way. I had discovered in myself a talent for creating a unique learning space encouraging self reflection and 'understanding growth' as well as the confidence to say we are the learners, experts in learning together. Child A began describing his previous belief that the TASC Wheel should be three dimensional and not two dimensional as Belle Wallace created it. He then explained that his brain was now better at thinking and he believed the TASC Wheel should actually be five dimensional and not three as he previously said. He had decided that the dimensions of time and movement influenced learning too. He then talked about other things he had been learning; unaware of the amazement I was feeling! Dads and Hart(2001) discuss the importance of methodological inventiveness. I tried to create a space where the relationship between the children and myself was fluid, trusting and a shared responsibility for our learning and research.
'Teachers become coaches -encouraging the children to open up questions for research for themselves.'(Toffler, 2006)
This was understood by child A and led to the contemplating of learning over a long period of time, without any formal structure or planned support. As part of their reflections the class felt we had learned a lot about ourselves and our 'places' as they called them, and that they changed sometimes. Please see Appendix Two.
Their reflections demonstrate clearly the shift from the beginning of our work together when the children felt they just had to listen to me to learn. This demonstrates the fluid roles within the classroom and the change in the perception of learning and responsibility for learning and as a learner.
Working through the action research cycle as co-learners helped me to realise the impact I have on the children in my care, enabling me to work with the children to develop self awareness of their talents, which they confidently articulated, but at the same time realise the impact I was having, in creating and having a relationally dynamic awareness of the space and boundaries we created and in which I respond continuously, often unnoticed to the educational needs of the children. For me this frames the belief that I or the children have a story to tell, one we passionately believe in that forms part of our living values. A story that is on going even when we are not together to support each other, but belief that is embedded in us and was reinforced by child A. They talk about the influence of the in-classroom landscape and the out-of-classroom landscape. The out-of classroom landscape influences and forces the direction of the in-classroom landscape and forms the current perspective from government, school and society.
'a place filled with knowledge funnelled into the school system for the purpose of altering teachers' and children's classroom lives.' (Connelly and Clandinin.1999.p.2)
It is this out-of -classroom landscape that I shut out at the door and live my values.
Together we have carried out action research, challenging perceptions of children as researchers and the living theories of others, it is now time to open the door and share our research and present it, to contribute to the professional knowledge base of education.
Whitehead and Huxtable(2007) discuss working with a living theory approach to the skills, understandings and sophistication not only in creating gifts but also in the child's emerging understanding of their own living values and theories. They highlight the findings of my own research in the child's sense of well being and voice. The confidence to challenge the world around them and believe they can co-create knowledge and present it to the world. And be heard, not listened to, but heard! (Whitehead,2005) Another moment captured on film at the end of a long day for me encapsulates my living values and how learning should feel. For the children it shares their joy and pleasure at the end of a task. For me it shows the relationships within the class, the space I have created and the sense of pleasure at solving a difficult problem as well as the shared pleasure and affirmation from the child watching in the background. It sums up my living values and educational theory, my passion for creating a space enabling children to discover and grow their own as well as my own, gifts and talents.
From this understanding of the theories of others the children's self belief as experts encouraged them to write their own learning theory. This took only a short session to outline and another two sessions to complete. The children clearly show their talent for creating knowledge encompassing their embodied educational values and living theory. See appendix Three.
We have combined our voices through shared action research and responsibility for learning enhancing our educational influence through producing and 
Appendix Three
Children's Learning Theory
The starting point was the form of the TASC Wheel and the letters standing for different words. The children began discussing ideas for a special word to call their theory. Child 'A' quickly came up with 'QUIFF' and the children liked the sound of the word. The next step for them was deciding what each letter should stand for. They talked together around the circle sharing ideas whilst I acted as scribe on the whiteboard. The process from start to finish including thinking of the word and what each letter meant only took half an hour, this was with the agreement of all the children.
Q questions

U understanding
I I am important
F feelings
F focus
The discussion was focused, there were no disagreements about what each letter should stand for. Children of all abilities shared ideas and added detail to the ideas. The whole class are really pleased with their initial idea and then wanted time to think about it before adding more detail behind QUIFF. This point of reflecting and coming back to the task was their own idea and seemed to give all of the children time to come up with strong ideas and have a lot to share when they came back together.
Child D quickly pointed out the following day that the 'I' he had thought of for 'I am important' is in the middle of the word, just like we are in the middle of our learning. Child A is confident all aspects of learning are in QUIFF because we control the type of learner we are with how we are feeling or believe we have learned about ourselves.
The children like the physical representation of QUIFF as a wheel and wanted a visual picture of QUIFF. In this picture by child A, The pyramid represents our learning. The base is 'Q' questions, base of all learning and the widest part of our learning pyramid. Our focus helps us answer those questions, persevere, which appears like an egg floating in the questions. Another child explained how they had put an eye at the top of the pyramid because we are most important and stop or let all of the learning happen. Child B explained how he had put knowledge of 'things' as he called them in the triangle, but of himself higher because that is more important and harder to learn about. The whole picture is surrounded by a rainbow as that provides the skills for us to learn.
